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 ABSTRACT 
Rima Tazkiyah.2018. A Comparative Study Between the Use of Cue Card and 
Picture Series to Teach Writing at the Eighth Grade of MTsN 2 Boyolali 
Academic Year 2017/ 2018.Thesis. English Education Department, Islamic 
Education and Teacher Training Faculty.  
Advisors : Dr. Yusti Arini, M. Pd  
Key words : Writing, Cue Card, Picture Series  
 The objectives of this research are to know whether there is any significant 
difference in writing skill between the students taught using Cue Card and those 
taught using Picture Series.  
 Related to the objectives of the research, the researcher used experimental 
research. The research was conducted in April- May 2018. The population of this 
research is the eighth grade students of MTsN 2 Boyolali  in the academic year of 
2017/2018. From the whole population, two classes were taken as the sample 
where each class consists of 64 students. The samples were class VIII G as the 
experimental group I and VIII D as the experimental group II. The sampling 
technique used was cluster random sampling. The research instrument used to 
collect the data in this study is test. The data were analyzed by using t-test 
formula. 
 Therefore, it can be concluded that there is a significant difference in 
writing skill between the students taught by using Cue Card and those taught by 
using Picture Series media. The mean of the group of students who are taught 
using Cue Card is 81.88 while those are taught using Picture Series 79.75. 
Therefore, it can be concluded that Cue Card media is more effective to teach 
writing than Picture Series. 
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CHAPTER 1 
 INTRODUCTION 
A. Background of the Study 
 Writing is one of language skills that have to be mastered by Junior 
High School students. It is mentioned in Peraturan Menteri Pendidikan 
Nasional Republik Indonesia (Permendiknas) Nomor 23 Tahun 2006 that 
the aim of teaching and learning writing in Junior High School is to make 
the students able to express meanings in interpersonal and transactional 
language in the certain type of texts. They are descriptive, procedure, 
recount, narrative, report, and short functional texts. Therefore, the 
students are required to have a good writing ability in order to understand 
and to produce texts. 
 It is stated in the standard of competency of writing for VIII grade 
students that the students should be able to express meanings of written 
functional texts and short simple essays in the form of recount and 
narrative text accurately, fluently, and acceptably to interact with the 
surroundings. In writing, they need to learn some aspects which are useful 
to learn English to facilitate them for better learning. Those aspects are 
vocabulary, text structure, cohesive devices, grammar, and punctuation.  
 The ability to write in English is needed and important. According 
to Harmer (2001:3) the reason why students learn to write is that it is 
worth remembering that most exams, whether they are testing foreign 
language abilities or other skills, often rely on the students‟ writing 
 proficiency. It implies that an English teaching and learning process 
should include teaching writing in a correct way in to help the students to 
improve their ability and competence in producing written language. 
 Moreover, it is important for the students to practice writing 
because they have to be able to communicate in the written form. It is 
supported by Langan (2008: 15) who states that the ability to adjust 
students‟ writing to suit the purpose and audience will serve them well not 
only in the classroom, but also in the workplace and beyond. 
 It is clear that writing skills are important for students but the 
students commonly considered them the most difficult skills to learn and 
master. Nunan (2003: 87) proposes that writing is a long and often painful 
process, in which the final text emerges through successive drafts. It 
means that the writers do not produce the first attempt. The writers may 
plan, draft, re-plan, draft, edit, re-edit, re-plan, before they produce a final 
version. 
 Nowadays, there are many interesting teaching media which can be 
applied. Teacher must be selective to choose the most effective and 
appropriate teaching media which suit with the condition and the need of 
the students. In this research, the researcher will try to compare two media 
for teaching writing. The purpose of this research is to find out which 
media is more effective to teach writing.  
 The first media is Cue Card. Cue Card is a words or pictures that 
are used to prompt or encourage learners to produce particular language 
 during controlled practice activity or drill. Bazo (2007:1) states that cue 
cards are small photos or pictures that are stacked onto the cards.  Cue 
cards are useful media for teachers to be used with students of any age. 
Cue Card can be one of ways to solve the problem in the class. Cue Card 
can also be used in simple activities such as students work in pairs. 
Harmer (2001: 134) says that pictures can be in the form of cue cards. It 
means small cards which students use in pair or group work. 
 The second media for comparison is Picture Series. Wright 
(1989:17) states that sense of the context of the language in pictures can be 
stimulus and specific reference points to the students. He also stated that 
students‟ motivation and interest can be improved within the use of picture 
in teaching learning process. Picture can be easily found in many sources. 
It can be found in printed form such as magazine, newspaper, photo, etc. It 
also can be found in a non-printed form such as picture downloaded from 
in internet.    
 The media are applicable to be used in Junior High School. The 
teaching learning processes of these two media are different. Cue Card is 
words or pictures that are used to prompt or encourage learners to produce 
particular language during controlled practice activity or drill. Picture 
Series is an image or likeness of an object, person or scene procedure on a 
flat surface. The Picture Series can motivate the students to take part in 
teaching and learning process also given the students inspiration to write 
 anything. Those media are able to cover each other with their own 
respective strengths.   
 That is why the researcher delivered this study entitled “ A 
Comparative Study Between the Use of Cue Card and Picture Series 
to Teach Writing at the Eighth Grade of MTsN 2 Boyolali in the 
Academic Year of 2017/2018” 
 
B. Identification of the Problem 
 Based on the background of the study, there are many problems 
that arise. The problem can be identified as follows: 
1. The students are still difficult to arrange the text, especially make a 
paragraph. 
2. The students cannot put the right words down becoming a good 
paragraph. 
3. The students tend not pay attention when teaching and learning 
process. 
4. The students may have little interest in learning writing. 
C. Limitation of the Problem 
 There are many problems in teaching and learning process in the 
class. It is impossible to deal with all problems that have been mentioned 
before. Therefore, the researcher limited the problems to be solved. This 
researcher will focus on the comparison between Cue Card and Picture 
Series in teaching writing and to find which media is more effective to 
 cover the problem. In this research, the researcher was recount text. Using 
media in teaching and learning process, the researcher expected the 
students to be more motivated to write in English the research subject is 
the 8
th
 grade students of MTsN 2 Boyolali in the academic year of 
2017/2018. 
D. Problem Formulation 
 Based on the background of the problems, the problems as the 
following “Is there any significant difference of writing ability between 
the students taught by using Cue Card and those taught by using Picture 
Series?” 
E. The Objectives of the Study  
 Based on the problem formulation, the objectives of the researcher 
is “to know whether there is any significant difference of writing ability 
between the students taught by using Cue Card and Picture Series”. 
F. The Benefit of the Study 
1. For the teacher, the result of the research is expected to give some 
benefits. This research to help them have an interesting teaching and 
learning process which media is more effective between Cue Card and 
Picture Series in teaching writing. 
2. For the students, this research expected to help them have an 
interesting with the media and can be useful for improving students‟ 
writing skill. The students are also expected to think that writing is not 
a difficult activity. 
 3. For other researchers, this research will motivate them to study and 
find out the ore effective, suitable, and better media to be compared 
and proved in research study. The researcher also hopes that this 
research can be used as reference for other research. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CHAPTER II 
REVIEW ON RELATED LITERATURE 
A. Theoretical Description 
1. Concept of Writing 
a. Definition of Writing 
  In teaching English, students will deal with four 
skills. They are speaking, reading, listening, and writing. Those 
four skills are integrated in teaching English as foreign language. 
Most of students think that writing is the most difficult skill. 
Westwood (2008: 56) asserts that written language becomes the 
most difficult skill because its development involves the effective 
coordination of many different aspects such as cognitive, linguistic, 
and psychomotor process. The difficulty in writing is not only in 
generating ideas but also in translating these ideas into readable 
text. The writer has to pay attention to higher level skills of 
planning and organizing as well as lower level skills of spelling, 
punctuation, word choice, and so on. 
  In writing process, students can express their 
feelings. Hyland (2004: 09) states that writing is a way to share 
personal meanings. The people construct their own views on topic. 
They will share their views on a topic to each other. A person‟s 
views maybe different from other people‟s views. It depends on 
 their belief. Therefore, when constructing their views (ideas), the 
people have to make it understandable and acceptable. When 
writing is seen as the product, the attention is placed on the final 
product of writing such as the essay, the report, the story or what 
the product should look like. 
  According to Harmer (1988:31) writing is one of 
the compulsory subjects in junior and senior high schools level. In 
educational purpose, writing is very useful for second-language 
learners to obtain competence and functional skills. Therefore, 
English in one of the objects included in the national exams for 
secondary school in Indonesia. In addition, it stills holds an 
important place in examinations in school life.  
  Heyland (2003:9) mentioned that writing is a way 
of sharing personal meanings and writing courses emphasize the 
power of the individual to construct his or her own views on a 
topic. Thomas (2005: 3) states that writing is a performance of 
creating text by handwriting or typing. Furthermore, according to 
Hoffman (2010: 171) writing is an act of connection and 
communication with others, which is a way of expressing identity 
and positioning in relation not only to the world but also 
readership.    
  Based on the theories above, it can be concluded 
that writing is an act of putting letters, symbols, numbers, or words 
 which is used to express and explain idea. In other word, writing is 
the expression of language in the form of symbols letters, or word 
to communicate the writes‟ ideas to their readers. Writing skills is 
one of the four skills in English that use of variables of linguistics 
aspects ( word spelling, punctuation, sentence structure/ language 
use, etc ) to express ides, thoughts, and feeling in written symbols, 
so that other people can understand. 
b. Aspect of Writing 
  There are some basic types of writing task which 
are applied on the writing performances. Brown (2001: 356-358)  
classifies the aspects of writing into six aspects: content, 
organization, discourse, syntax, vocabulary, and mechanics. 
Content consist of thesis statements, related ideas and development 
of ideas through personal experience, illustration, facts, and 
opinion. Next, organization includes the effectiveness of 
introduction, logical sequence of ideas, conclusion, and appropriate 
length. Topic sentences, paragraph unity, transition, discourse 
makers, cohesion, rhetorical conventions, reference, fluency, 
economy, and variation are included in discourse. While spelling, 
punctuation, citation of references, and neatness and appearance 
consist in mechanics.   
  In addition, Raimes (1983: 6) explain further the 
aspects of writing are as follows:  
 1) Syntax: sentence structure, sentence boundaries, stylistic 
choices, etc.  
2) Content: relevance, clarity, originality, logic, etc. c. Grammar: 
rule for verbs, agreement, articles, pronouns, etc.  
3) Mechanics: handwriting, spelling, punctuation, etc.  
4) Organization: paragraph, topic and support, cohesion and unity.  
5) Word choice: vocabulary, idiom.  
6) Purpose: the reason for writing.  
7) Audience: the readers. 
8) The writer‟s process: getting ideas, getting started, writing 
draft, revising.   
  Meanwhile, Hughes (1996:91) mentions that there 
are five aspects of writing as follows: 
1) Grammar, that is an element of writing, which deals with a set 
of rules to construct sentences that make sense and acceptable 
in English, 
2) Vocabulary, it deals with a list of words and their meanings, 
3) Mechanics, that is convention in writing, which is related to 
punctuation, spelling, and capitalization, 
4) Fluency, which refers to the ease and the style of the 
composition, and, 
5) Form or organization that is logical sequence and cohesion or 
the flow of the ideas being put into written language to make 
 unified contribution to the whole paragraph. It is commonly 
called as generic structure.  
  From the explanation, it can be concluded that 
aspects of writing above, there are some aspects of writing skill 
that are used as the point to measure the skill. Writing skill can be 
measured based on some points: content, organization, grammar, 
vocabulary, and mechanics. 
c. Micro and Macro of Writing  
  Micro and macro skills of writing were elaborated 
by Brown (2004: 201) as follow: 
 Micro skills 
1) Produce graphemes and orthographic patterns of English. 
2) Produce writing at an efficient rate of speed to suit the 
purpose. 
3)  Produce an acceptable core of words and use appropriate 
word order patterns. 
4) Use acceptable grammatical systems (e.g., tense, 
agreement, pluralisation), patterns, and rules. 
5) Express a particular meaning in different grammatical 
forms. 
6) Use cohesive devices in written discourse. 
 
 Macro skills  
 1) Use the rhetorical forms and conventions of written 
discourse. 
2)  Appropriately accomplish the communicative functions of 
written texts according to form and purpose.  
3) Convey links and connections between events, and 
communicate such relations as main idea, supporting idea, 
new information, given information, generalization, and 
exemplification.  
4) Distinguish between literal and implied meaning when 
writing.  
5) Correctly convey culturally specific references in the 
context of the written text. 
6) Develop and use a battery of writing strategies, such as 
accurately assessing audience‟s interpretation, using 
prewriting devises, writing with fluency in the first drafts, 
using paraphrases and synonyms, soliciting peer and 
instructor feedback for revising and editing. 
  Based on the theories, it can be included that micro 
and macro skills the students are expected to be able to determine 
what they actually need in writing based on their purposes.  There 
are many skills in writing that need to be taken into account by the 
writers in producing the good quality of the writing process.  
d. The Writing Process 
   According to Harmer (2001:257) in teaching of 
writing we can focus on the product of that writing or on the 
writing process itself. When concentrating on the product we are 
only interested in the aim of a task and in the end product. Those 
who advocate a process approach to writing. However, pat 
attention to the various stages than any pieces of writing goes 
through.  
  Writing is a long process. The stages above show 
that writing is not easy for students so they need more efforts in 
each stage in the process of writing. In addition, Brown (2001:348) 
describes that there are three stages of writing process. Those are 
pre-writing, drafting and revising. The pre-wiring is aimed to 
generate ideas, which can happen in numerous ways. They are 
reading (extensively) a passage, skimming or clustering, discussing 
a topic or question, instructor initiated questions, and free writing. 
Then, the drafting and revising stages are the core processes of 
writing in traditional approaches to writing instructions. 
  Harmer (2004: 4) states that the writing process is 
the stages a writer goes through in order to produce something in 
its final written form. He also says that there are four main 
elements of the writing process. They are planning, drafting, 
editing (reflecting and revising), and final version. 
1) Planning  
  When the writers start to write or type, they decide what 
they are going to say. There are three main issues which are 
they have to think about. The first, they have to consider the 
purpose of their writing since this will influence not only the 
type of the text they wish to produce, but also the language 
they use, and the information they choose to include. The 
second is audience. They have to take into account about the 
audience they are writing for, since this will influence not only 
the shape of writing but also the choice of language. The last is 
content structure. That is how best to sequence the facts, ideas, 
or arguments which they have decided to include. 
2) Drafting 
 After the writers find the ideas, they draft their thought. It 
can be a guideline to write the writing product. A draft can 
refer to the first version of a piece of writing.  
3) Editing (reflecting and revising) 
 After making a draft, the writers read what they have 
written to see what they have done. They can check whether 
the order of the information is clear or not. Whether the way 
something written is ambiguous or confusing.  
4) Final version 
 After the writers have edited their draft and revised the 
parts they consider to change, they produce the final version. 
 The final version can be different from the first draft but the 
writer is now ready to send or publish the writing product to 
the audience. 
  From the theories above, it can be concluded that 
writing process has revealed that responding to students‟ writing is 
an integral part of the teaching and learning process as revision to 
the process of writing. Writing is a long process. The stages above 
show that writing is not easy for students so they need more efforts 
in each stage in the process of writing.  
e. The Purpose of Writing 
  The purposes of writing have to do with goals or 
aims of writing. In academic purpose, Byrne (1988:6) states that 
there are five pedagogical purpose of writing. 
1) The introduction and practice of some form of writing enables 
us to provide for different learning styles and needs. 
2) Written work serves to provide the learners with some tangible 
evidence that they are making progress in the language. 
3) Exposure to the foreign language through more than one 
medium, especially if skills are properly integrated, appears to 
be more effective than relying on a single medium alone. 
4) Writing provides variety in classroom activities, serving as a 
break oral work. 
5) Writing is often needed for formal and informal testing. 
   Meanwhile, Troy (1987:3) writing is a way 
communicating a message to a reader for a purpose. The purposes 
of writing are: 
1) To express ideas. A writer express his feeling, expressions, 
personality, likes and dislike in his writing in order to make 
readers understand something within the material; 
2) To provide information. It means to give information and 
explain it. This purpose is to focus on the materials being 
discussed; 
3) To persuade readers. It means convince readers about a matter 
of an opinion. This also focuses on the readers‟ point of view; 
and 
4) To create literary. It means that a work which is based on one‟s 
point of view (opinion, attitude, and observation) of other 
matters occurring in one‟s environment.  
  From the theories above, it can be concluded that 
the generally purpose of writing to entertain the readers, to give 
information, to ben one of the evidences whether the students are 
making progress or no when they are learning foreign language. 
However, the choice of writing task will depend on the reason on 
studying English. Since the purpose of teaching writing in the 
schools based on the curriculum, the teacher then should match 
their teaching purpose according to the syllabus of his on her 
 school. It will be also important to help learners become conscious 
of the purpose underlying each piece of writing. They will help 
them to match what they want to convey and how it is to be 
written. 
2. Teaching Writing  
a. The Reasons of Teaching Writing 
 According to Harmer (1998:79) there are some reasons for 
teaching writing to students include reinforcement, language 
development, learning style, and writing as a skill in its own right. 
1) Reinforcement 
Some students acquire languages in a purely oral/aural way, but 
most of us benefit greatly from seeing the language written 
down. The visual demonstration of language construction is 
invaluable for both our understanding of how it all fits together 
and as an aid to committing the new language to memory. 
Students often find it useful to write sentences using new 
language shortly after they have studied it. 
2) Language development 
The actual process of writing helps us to learn as we go along. 
The mental activity we have to go through in order to construct 
proper written texts is all part of the ongoing learning 
experience. 
a) Learning style 
  Every student has different learning styles. Some 
students are quick at picking up language just by looking 
and listening, others students may take a little longer. For 
many learners, the time to think things through, to produce 
language in a slower way, is invaluable. 
b) Writing as a skill 
 Writing is a basic language skill, just as important 
as speaking, listening, and reading. Students need to know 
how to write letters, how to put written reports together, 
how to reply to advertisement, etc. They also need to know 
some of writing‟s special conventions (punctuation, 
paragraph construction, etc. Teachers‟ job is to make the 
students acquire that skill. 
   In the teaching of writing, teacher must decide what 
kind of writing students have to do in the teaching and learning of 
writing based on the purpose of learning. And then, select and design 
the appropriate task which can help the students to reach the goals.  
b. Principles of Teaching Writing 
 According to Brown (2001:346-248) there are some 
principles of teaching writing: 
1) Incorporate practice of “good” writers 
Good writer is a writer who can focus on a goal or their idea in 
writing. They can measure the audience understanding, so they 
 will write in appropriate way. They do not waste the time by 
too much planning in writing, they only plan as needed. Then, 
they easily let their first ideas flow onto the paper and follow 
the general organization plan as they write. They try to get 
feedback and willingly revise their writing. 
a) Balance process and product 
Writing is a process composing that requires draft to make 
a final product. In the process of making a piece of writing, 
teachers need to apply the roles of a guide and facilitator. 
Without ignoring the perfect writing such as a clear, well-
organized, and effective piece the writing. In other words, 
students understand that to get final creation, best efforts 
should be done. 
b) Account for cultural/literary backgrounds 
In teaching writing, teachers have to accommodate the 
difference between the students‟ native traditions with 
students whom teachers are going to teach. Trying to help 
students about something new and unfamiliar with them is   
good way to bring them acceptable to English rhetoric. 
c) Connect reading and writing 
Students learn to write by observing or reading a variety of 
text types. They can get insights such as language used and 
organization of the text. 
 d) Provide as much authentic writing as possible 
To make explanation clear for students, writing can be 
authentic. It conveys meaning for them. For example, they 
can send a letter to the other friends, publish a newsletter, 
write a drama script, and write a resume or advertisements. 
e) Frame your techniques in term of prewriting, drafting, and 
revising stages. 
In the writing process, the following ways usually happen 
in them prewriting stage:  
1) Reading a passage (extensively),   
2)  Skimming and scanning a passage,  
3) Conducting some outside research,  
4)  Brainstorming,  
5)  Listing,  
6) Clustering,  
7) Discussing a topic or question,  
8) Instruction-initiated question and problems,  
9)  Free writing. 
   From the theories above, it can be concluded that 
the principles of teaching writing is the teachers have to accommodate 
the difference between the students‟ native traditions with students 
whom teachers are going to teach. The teacher must explanation clear 
for students, writing can be authentic.  
 c. Writing Assessment 
 Assessment is a part of the teaching that cannot be 
separated. In learning process will not be successful if there is no 
assessment. The one of the reason is that assessment is sort of 
continuing process that covers more general are. By Weigle 
(2002:109) there are three main types of ranting scale. Each type of 
the rating scales will be describes below: 
1) Primary trait scoring 
In primary trait scoring, the ranting scale is defined with 
respect to the specific writing assignment and essays are judge 
according to the degree of success with which the writer has 
carried out the assignment. In second-language writing 
assessment, primary trait assessment has not been widely used, 
and little information exists on how primary trait scoring might 
be applied in second-language testing. 
2) Holistic scoring 
Holistic scoring is done by assigning a single score after 
reading overall text. It views the written product as a whole 
without paying too much attention to the details. This scoring 
cannot diagnose the students‟ writing skills since the teacher 
cannot rate the five aspect of writing such as content, 
organization, vocabulary, language use, and mechanics. There 
are some disadvantages of holistic scoring. For example is that 
 holistic scores are not always easy to interpret, as raters do not 
necessarily use the same criteria to arrive at the same scores.  
3) Analytic scoring 
In analytic scoring, scripts are rated on several aspects of 
writing or criteria rather than given a single score. In this 
research, students‟ writing will be analyzed through analytical 
scoring which script are rated on several aspects of writing or 
criteria rather than given a single score. The analytical scale 
used was created by Heaton, scripts are rated on five aspects of 
writing: content, organization, vocabulary, language use, and 
mechanics. 
d. Teaching Writing in Junior High School 
 In teaching writing, to be a good writer is not important. It 
needs a long time and work hard to create words, sentences, and 
arrange them in a good paragraph. Brown (2001:334) says that 
teaching writing is like swimming: if we to learn swim, we need 
water in the swimming pool and a teacher teaches us how to be 
professional swimmer. It means that writing is taught if we are a 
member of a part of language society and there is someone 
teaching us. 
 Based on the Standard of Competencies and Basic 
Competencies of writing skill for Junior High School students, the 
 writing materials for grade eight in semester two are stated in the 
Table 2.1 below. 
 Table 2.1  Standard of Competence and Basic Competence  
Expressing of the meaning in 
simple functional text and short 
essay, recount and narrative to 
interact with the environment. 
Expressing of the meaning in 
the form of simple short 
functional written text as 
accurate, fluent and acceptable 
written language to interact with 
the environment. Expressing of 
the meaning and steps of 
rhetoric in simple short essay as 
accurate, fluent and acceptable 
written language to interact with 
the environment of recount and 
narrative. 
   Teaching writing of a recount text related to 
standard of competence and basic competence based on the Ministry of 
Education for grade VIII students is the scope that was chosen by the 
researcher as the rule on this study. 
e. Recount Text for Writing 
 According to Siswanto (2005:202) recount is a text that 
tells someone‟s past experience in a chronological order. A recount 
is the unfolding of a sequence of events over time. It is used to 
 retell past events, it is generally begun with an orientation. It 
provides the background information needed to understand the text 
such as who was involved, where it happened and when it 
happened. The, the recount unfolds a series of events and at 
various stages, there may be some personal comments on the 
incidents. We call it with re-orientation. 
1) Social Function 
Recount text has social function to retell events for the purpose 
of information or entertaining. Events are usually arranged in a 
temporal sequence. 
2) Generic Structure 
There is three generic structure of recount text (Heyland, 
2009:87). They are:  
a) An orientation  are providing information about who, 
where, and when 
b) A record of event usually recounted in chronological order, 
personal  comments and/ or evaluative remarks, which are 
interspersed throughout the record of events 
c) Re-orientation optional-closure of an event. It is round off 
the sequence  of event. 
 
3) Language 
1) Focus on specifics/individual participants 
 2) Use of “simple past tense” 
3) Circumstances of time and place 
4) Focus on a temporal sequence of events 
5) Use of material process 
   Based on the theories that have been stated above, it 
can be concluded that recount is a sequence of events in past time. The 
same as the order text types, recount also has social function that is to 
retell events for the purpose to form or to entertain. Recount tell what 
happened, the purpose of actual recount is to document a series of 
events and evaluate their significance is someway. The students who 
can write a recount text are they can provide the setting and introduce 
participants, tell a sequence of events and make the closure of events.  
f. Types of Recount 
   According to John Barwick (1999: 4) different types 
of the recount with varying levels of language and content according to 
the audience and purpose as follows:  
1) Personal Recount  
 A personal recount retells an activity that the writer or 
speaker has experienced. It has personal and emotive comments 
and anecdotes added and may take the form of an oral story, a 
letter or a diary entry. It was written in the first person using 
personal pronouns, I and we. Details of who, what, when, where, 
 and sometimes why are included but the sequence of recounting 
may change.  
2) Factual Recount 
 A factual recount documents a series of events sequentially 
and evaluates their significance. This can be presented as a 
historical recount, science experiment, traffic report, sports report 
or in film, television, and video. The focus is on language that 
shows time sequence (before shifting, while they were, after a 
number) using evaluative language (important, significant, 
achievement) and emphasizing assessment language (amazing, 
successful). This recount is usually written in the third person using 
pronouns he, she, and they. It may be written in the passive voice.  
3)  Literary or Story Recount  
 The imagery details of a literary or story recount are placed 
in a realistic context. The sequence of details may change but who, 
what, when, and where are still included. The literary recount is 
generally written in the first person using “I” or “we”, establishing 
a relationship between the writer and reader or speaker and 
listener, for example, My diary as a child in space. 
4) Procedural Recount 
 Procedural recount record, in an oral or written form, the 
sequential steps needed to achieve a result. Procedural recounts are 
found in information books, television, films, and books that 
 explain how things were made. The focus is on the accurate order 
of sequence, the selection of the correct language for the topic and 
the use of time conjunctions. 
5) Critical Recount  
 A critical recount looks at an issue and comments and 
evaluates negative and positive aspects. Selected details are 
included to suit the argument, but this recount may not be 
sequenced chronologically. It is generally written in the first or 
third person using “I” or “we” but may be written in the passive 
voice. For example, a recount of exploration in America may 
critically assess the damage caused to the environment and 
ecosystem by this exploration.  
   Based on the theories that have been stated above, it 
can be concluded recount text is more than just arranging a sequence 
of events in order. There are other writing considerations which must 
be counted such as the function of the text, the structure of the text, 
and the language features of the text. Since the activities and events 
happened in the past, it means that students need to learn about past 
tenses. To join the sentences, students also need to learn about 
conjunctions to make the time coherence.   
 
 
g. Factors Influencing Writing 
  Teaching writing in Junior High School different from 
teaching writing to English native learners. In the context of 
English as native language, learners have already acquired the 
basic skills of communication since very early age when they are 
introduced to writing in schools. The teachers‟ views about the 
influence of the learners‟ first language, status of their former 
primary schools and other factors on the learners‟ English writing 
and the instructional methods used in teaching English 
writing. The teacher need some factors influencing writing to help 
the students can improve the writing.  
1) Teacher 
Harmer (2001:261) says that there are three roles of teacher. 
They are as motivator, resource, and feedback provider. 
a) Motivator 
The students will achieve their good ability in English if 
they have such motivation to learn and the teacher 
encourages the student to write so that they can be more 
confident. The teacher also can create a good atmosphere in 
the class so students can enjoy the activity. 
b) Resource  
The teachers should have a good knowledge so they can 
share it to the students. Besides, the teacher should have 
ability to transfer that knowledge to the students. If the 
 teacher explains the material clearly, so the students will 
get the point and improve their knowledge because writing 
takes longer than conversation. 
c) Feedback provider 
Teachers should respond positively and encouragingly to 
the content of what the students have written. Because 
giving feedback is one of the learning process.   
2) Student 
a) Motivation 
 Brown (2001: 72) defines the term motivation as the 
extent in making choices about  goals to pursue and the 
effort you will devote to that pursuit. Because it is 
important to the students to have such motivation in 
learning English because it is not their native language and 
it needs more effort to practice. That motivation can come 
from the outside or inside. Harmer (2001:51) states that 
motivation which comes from outside is called extrinsic 
motivation and from inside is called intrinsic motivation.  
Brown (2001:79-80) states that extrinsic values can be 
redirected through some ways. They are emphasizing the 
“big” picture – larger perspectives, allowing sufficient time 
for learning, cooperative learning activities, group work, 
 content centered teaching, and rewarding innovation and 
creativity. 
b) Confidence 
 Brown (2001: 62) also defines it as students‟ belief 
in their ability to accomplish a task. Students will express 
their idea if they have self -confidence. It is important 
because it influences their English learning and the final 
product of their writing. They should believe in their own 
writing ability. Pinter (2006: 57) states that to improve 
students‟ motivation, the teachers need to take care to 
maintain and protect their learners‟ motivation by offering 
stimulating activities and self-confidence. Brown (2001: 
62) added that learners‟ believe that they indeed are fully 
capable of accomplishing a task is at least partially a factor 
in their eventual success in attaining the task. Brown (2001: 
62) also said there are several ways for teacher to build up 
students‟ confident. They are showing a supportive attitude 
to the students, choosing the techniques which cognitively 
challenging but not over-whelming at an  affective level, 
considering learners‟ language ego, and helping the 
students to understand the confusion of culture. 
c) Media 
  Media is one of the important parts of the language 
teaching and learning process because it can improve 
students‟ understanding toward the material. They are 
improving students‟ motivation because teaching learning 
process is more interesting and improving students‟ 
understanding about the material. The student can use 
media in a variety of ways to enhance learning process.  
 In teaching learning process, several media can be 
used as the facilitator and bridge of material transferring 
process in order to improve and develop the students‟ 
ability. Three are types of media which are in teaching and 
learning process to improve the students‟ ability. According 
to Ministry of National Education (2009:6) there are seven 
media which are used by teachers in the classroom. Below 
are the kinds of medium: 
a. Picture 
The teacher can use pictures to empower and motivate 
students in making writing. The picture can be as 
photos of people, places and thing which are in 
magazines, newspaper, and calendar or the accessible 
printed picture. 
b. Relia or real objects  
 The authentic items are used as a part of the teaching 
and learning procedure of communicating by making 
the teaching learning activity clear, significant, and 
noteworthy.   
c. Chart, Poster, and cartoons   
Chart demonstrates the data in the form of diagrams or 
maps. Poster is a large printed picture or notice. Poster 
is utilized to give some data or publicize something. 
Cartoon is an amusing imaginative drawing.   
d. Blackboard or whiteboard   
A blackboard and white board are utilized to present or 
draw the materials to the students. Teacher can convey 
materials to the students by creating it on the board.   
e. Audio Media   
The recording device and speakers as the sound media 
gives the real material to listening activity.   
f. Over Head Projector (OHP)   
It is utilized to exhibit the materials more effortlessly 
than using a blackboard or whiteboard. Moreover, 
educators have to give careful consideration to the 
learners and ensure that the learners give more regard 
for the presentation on the OHP.   
g.  LCD projector   
 It is used to associate the perception of the materials 
from the PC to the display case. 
 Based on explanation above it, it can be concluded that the 
media in teaching writing can help the teacher and the students 
to be more creative. The media make the teaching learning 
more easily and joyfully.  
h. Cue Card Media 
1) Definition of Cue Card 
  In learning process, there are many kinds of used 
media by teacher. Using media can helps the teacher to motivate 
students also provides information. One of them is cue card. TKT 
(Teaching Knowledge Test) glossary of ELT (2011) defines Cue 
Card as words or pictures that are used to prompt or encourage 
learners to produce particular language during controlled practice 
activity or drill. Moreover, Bazo (2007:1) states that cue cards are 
small photos or pictures that are stacked onto the cards.  The size 
of Cue Card is 4x6 inches (about 10x15 cm) with pictures that are 
smaller than the cards so that there is a space for short writing or 
description that can be added to the picture. According Harmer 
(2001:134) states that Cue Cards are cards with words and pictures 
on them. 
  Based on the statement above, it can be concluded 
Cue Card is a picture card with short writing which helps the 
 students to respect an object that can procedure a complete 
information.  
2) Cue Cards in Teaching Writing 
 Harmer (2004:87) states that even most fluent writes in 
their own language need time to generate ides to plan what they 
are going to write. In junior high school, they are difficult in 
generating their idea to write. So, that is why they need help to 
bring out their idea. Teaching writing using media is usually 
helpful the students find their idea. Gerlach and Ely (1980) 
classify six categories of media in teaching. They are picture 
which can be in the form of large or small photographs or any 
object or events, audio recording, motion picture, TV, and real 
things, simulation and model. Based on the six categories, 
picture is one of the media in teaching. And the use of Cue 
Cards in teaching writing is the choice in this case. Using Cue 
Card can help the students to improve their vocabulary.  
 In this research uses Cue Cards because it can help students 
generate ideas and organize them as well. The research of 
these, hopefully the students can write coherent, contextual, 
and acceptable sentences into paragraph based on their idea and 
experience. Cue Card is used to describe of a person, places, 
objects, or anything by completing name, characteristic, 
capability activity, of them. The teacher and the students can 
 make the cue card by themselves or modify the cards by adding 
some pictures. 
3) The Steps of Using Cue Cards 
 In teaching writing recount text by using Cue Card, it can 
be done from orientation, event, and re-orientation stage. It will 
be explained further in the step below: 
a) Preparation  
The teacher prepares the cards in size of 4x 6 inches (about 
10x15 cm) and something such as glue or double-tape to 
stick the picture on the cards, while the students prepare the 
Cue Card. Each student has to bring three Cue Card in 
which one of those Cue Cards will be chosen by the teacher 
to be used. The preparation is followed by the teacher and 
the students. They can work together in preparing teaching 
material. The teacher gives each student a Cue Card and 
chooses one of the Cue Card brought by each student.  
b) The steps 
1. The teacher guides the students to identify the picture of 
Cue Card and asks them to write beside the picture what 
in the picture. 
2. The teacher helps the students to learn the detailed 
information in Cue Card, using combination between 
 verb and adverbs. The teacher explains and gives 
example first. 
3. The students write the detailed information from the 
Cue Card and the students think about the topic and 
make a list whatever words or phrases come into their 
mind. 
4. The teacher can explains to the students what they have 
written and give the language features of recount text. 
5. Then, they turn to generic structures of recount text. 
The students practice to develop their simple writing on 
the Cue Card into a recount text in their own paper. 
6. When the students finish their writing, they are asked to 
work in pairs, and change their Cue Card and their 
writing with the partner. They have to check their 
partner‟s writing and discuss it. After that, make a 
correction if there are mistakes.  
4) Advantages of Cue Card 
 There are some advantages of Cue Card in teaching writing. 
The advantages are: 
a) The use of picture on the Cue Card and motivate the 
students. 
According Harmer (2001:51) the motivation is some kind 
of internal drive pushes someone to do things in order to 
 achieve something. The students much have motivation that 
makes them interested in teaching and learning process 
writing. Without motivation, the students are not able to 
follow the teaching learning process. The motivation can 
help the students succeed in the learning they must be have 
high motivation. The duty of the teacher is motivate the 
students, because the teacher is one of the sources of the 
students‟ motivation. By the exploring the picture stuck on 
the cards, the teacher can make link between what the 
students learn and interest, thoughts, and experiences, that 
they can see in the picture. Harmer (2001:134) states that 
cue cards with the picture on it can be used to encourage 
the students to respond it. 
b) Cue Cards are simply, easy to produce and us. 
The media can be used to support one or one of the 
following instructional activities. By Bazo (2007:1) the 
teacher has been considered the only person who was to 
provide the material and teaching aids to use in the class. 
The teacher and the students can work together and makes 
some cue cards. 
 From the theories above, it can be concluded that Cue Card 
can work together to make the cue cards about the teacher and the 
student. For example: the teacher prepares the cards and something 
 such as glue or double-tape to stick the pictures on the cards, while 
the students are asked to prepare the picture based on the topic of 
the lesson. It will make the students more interested in the teaching 
learning process. 
5) Disadvantages of Using Cue Card 
 Bazo (2007:1) says that in order to prepare Cue Cards in 
class, ask the pupils in plenty of time to look for small pictures 
from magazines related with particular topics you are going to 
work. It means that to make a Cue Card need a long time to 
prepare. So, it is less effective if Cue Card used in direct 
activity without preparations. 
i. Picture Series Media 
1) Definition of Picture Series 
 Now days, the learning process is no longer traditionally 
done. In the nowadays teaching learning process, visual media 
are highly suggested to use. Improving students‟ writing ability 
will be more effective if the teacher uses visual media as 
facility. Those help the teacher to attract students to focus on 
the lesson. It also helps teacher to deliver the materials to the 
students easier. There are variations of media that the teacher 
can use. 
 Wright (1989:17) states that sense of the context of the 
language in pictures can be stimulus and specific reference 
 points to the students. He also stated that students‟ motivation 
and interest can be improved within the use of picture in 
teaching learning process. Picture can be easily found in many 
sources. It can be found in printed form such as magazine, 
newspaper, photo, etc. It also can be found in a non-printed 
form such as picture downloaded from in internet.    
 Joklova (2009:19) states that the picture is used in a more 
meaningful and „real -life-communicative‟ way than being just 
displayed for students to say what they can actually see. Picture 
is very beneficial in attracting students to be focused on the 
teaching learning process. In addition, picture also gives 
students inspiration to write. There are some kinds of picture 
that can be found such as photo, picture cued, posters, picture 
series, etc. The pictures, however, have their own functions in 
every side. There are roles of each picture. The pictures can be 
described in an objective way. Then, pictures can cue responses 
to questions or cue substitutions through controlled practice.  
They can stimulate and provide information in the 
conversation, discussion and storytelling. 
 Byrne (1997: 79) divides picture into two kinds: single 
picture and picture sequences. He says that single pictures 
might show either one main event or scene with a considerable 
amount of details, and perhaps a number of events taking place, 
 as are commonly the case in a wall picture. Meanwhile, 
pictures in sequence, according to him, usually range from four 
to eight pictures and usually tell a sort of story or can be used 
to depict a process. 
 From the theories above, it can be concluded that the 
Picture Series is an image or likeness of an object, person or 
scene procedure on a flat surface. The Picture Series can 
motivate the students to take part in teaching and learning 
process also given the students inspiration to write anything.  
2) The Step Using Picture Series 
a) First, the teacher gave some brain storming to build their 
memory of recount that they got before. It means the 
teacher wanted to know how far his students knew or 
remembered about this material or to stimulate their mind 
to remember again. And it works effectively, the students 
could remember what they have got in their previous 
experience / semester. 
b) The teacher presents the material, recount itself. It means 
the teacher told the explanation with a good way so the 
students can easily understand what the teacher said. Also, 
the teacher gave them picture to build their imagination 
about recount 
 c) Then the teacher explored some information based on the 
picture series and discussed it together with the students. It 
makes students feel very comfortable when they answer the 
teacher‟s question. The pictures help them in imagining 
some stories in their mind. So, they answered teacher‟s 
question easily.  
d) The last, the teacher helped the students in producing 
recount writing. He gave them some pictures. He also 
controlled them, whenever they got difficulties in 
composing recount text. The students enjoyed their 
imagination in creating story.  
3) Advantages of Picture Series 
 The Picture Series can describe the meaning and tell the 
story. Wright (1997:2) states that specifically, Picture Series 
contribute in: 
a) Giving Interest and Motivation 
The pictures give more interest and motivation learning 
because the students will be attracted to the object in the 
picture also the color in the picture. Therefore, those things 
motivate the students to find out what the picture are about. 
The pictures provide a shared experience for students in the 
class, a common base that leads to a variety of language 
activities. 
 b) Giving sense of the Context of a Language 
 Picture Series provide clear object that is useful help 
the students to understand the language items that are given 
to them. Because the clear objects in the pictures establish a 
clear context for the language items. With a picture, 
however, all students, after close observation of the 
material, will immediately need the appropriate vocabulary, 
idiom, and sentence structure to discuss what they see. 
c) Having a Specific Point or Stimulus 
 Picture Series can help the students to master a 
meaning of a word. Because everybody likes to look at 
pictures, their use in the classroom provide a stimulating 
focus for students‟ attention. Pictures bring the outside 
world into the classroom in a vividly concrete way 
(Raimes, 1983: 27). 
  From the theories above, it can be conclude that 
advantages of Picture Series is Pictures have been used for 
centuries to help students understand various aspects of foreign 
languages. The pictures have motivated the students, made the 
subjects they are dealing with clearer, and illustrated the general 
idea and forms of an object or action which are particular to a 
culture. 
4) Disadvantages of Picture Series 
  Following are some opinion concerning with the 
disadvantages of using picture. First, the students are not able 
to use oral language skill effectively. In this case, students find 
difficulties in presenting their writing in front of the class. They 
cannot present their stories fluently and communicatively. 
Therefore, teachers need to give the chances for the students to 
practice dialog or monolog in the stories they made before. 
Second, using pictures series as media to teach writing is the 
teachers do not have enough time to teach and evaluate the 
writing process. The teachers do not big have enough time to 
guide them well, especially when the class consists of big 
number of students.   From the statements above, the 
researcher concluded that the teacher could ask the students 
about the difficulties in writing using picture series. Then the 
teacher would give some feedbacks. The teacher could give 
them the task about picture series and then the students had to 
tell their writing to another student. The teachers also give 
enough time to explain about the material using picture series 
so that the students could clear enough about the material. 
B. Previous Study 
 There are some previous study about Cue Card and Picture Series. 
A study done by Gedis Wiranur Putri (2016) entitled “A Comparative 
Study between Interactive Writing and Guided Writing in Teaching 
 Writing (An Experimental Study at the 8th Grade of SMP N 1 Nguter in 
Academic Year of 2015/2016). 
 Another research by Nasikhatun Listya Atika Farah  (2013) which 
investigated the use of Cue Card found that the use of this media in 
combination with other accompanying actions i.e. use of classroom 
English, listening activity and games improved students‟ speaking skills .  
 A research written by Inssani Salma (2016) entitled “A 
Comparative Study Between Peer-Correction and Self-Correction in 
Improving Students‟ Writing Skill of Descriptive Text at First Grade Of 
SMA Negeri 6 Metro  
 Another research by Kartika ( 2016) “ Improving Students‟ 
Writing Ability Through the Use of Cue Card at Grade Eight of SMP 
Negeri 4 Yogyakarta in the Academic Year Of 2015/2016 “ 
  A study conducted by Munawarah (2012) entitled “The   
Use   of   Picture   Series   to   Improve   Students‟ Ability   in   
Writing   Recount   Text  at SMP Negeri 3 Banda Aceh” The result of 
the research shows that picture  series  improved students‟ writing  
ability  in  writing  recount  text  as well as it improves students‟ 
vocabulary mastery. It is proved by the gaining scores of each aspects 
dealing with writing a recount text. The teacher also felt glad to use 
picture series as a media to conduct English teaching learning activity. 
  From the research, those media gives similarities and 
differences. The similar is the media from the picture which are 
 magazines, newspaper, and the accessible printed pictures. And the 
differences of Cue Card only used one picture with short writing or 
description that can be added to the picture. Pictures Series used some 
picture with random picture not sequence without short writing, so the 
students must sort the picture with true or step by step. 
C. Rationale 
 Using media can helps the teacher to motivate students also 
provides information. One of them is cue card. TKT (Teaching Knowledge 
Test) glossary of ELT (2011) defines Cue Card as words or pictures that 
are used to prompt or encourage learners to produce particular language 
during controlled practice activity or drill. Cue Card through writing 
activity to compose a story by using the appropriate elements of writing 
such as vocabulary, spelling, punctuation, and grammar from the teacher 
and encourage the students to actively share their ideas, evaluate or 
correct, and edit to create a good writing. The students are given 
opportunity to construct in pairs. Writing activity with in pairs can make 
the students express their ideas in form of sentence. Thus the students have 
an active role in the writing process. By giving them chances to take turn 
to write, it facilitates them to practice writing. They may learn how to 
create sentence that are relevant to the previous one, appreciate different 
opinion, express their idea with their friends, identify and revise the error. 
It makes the situation in the class not boring, because there is interaction 
among the students.  
  On the other hand, the learning process using Picture Series is very 
beneficial in attracting students to be focused on the teaching learning 
process. In addition, Picture Series also gives students inspiration to write. 
There are some kinds of Picture Series that can be found such as photo, 
picture cued, posters, picture series, etc. The Picture Series, however, have 
their own functions in every side. There are roles of each picture. The 
Picture Series can be described in an objective way and can cue responses 
to questions or cue substitutions through controlled practice.  They can 
stimulate and provide information in the conversation, discussion and 
storytelling. 
 Based on the explanation above, the researcher believed that Cue 
Card and Picture Series is the media of the effective media that can 
support the learning process. It can be given to the students to improve 
their writing ability because there are some advantages of using Cue Card 
and Picture Series. Media, as one form Cue Card or Picture Series can 
contribute to students‟ interest and motivation in writing ability. The 
researcher used Cue Card and Picture Series, whether Cue Card is more 
effective or not than Picture Series in teaching writing. 
D. Action Hypothesis 
  Based on the theoretical description and rationale, the 
hypotheses can be formulated as follows “there is a significant 
difference in writing skill between the students taught using Cue Card 
and those taught using Picture Series. 
 CHAPTER III 
RESEARCH METHODOLOGY  
A. Research Method 
 This research is categorized as an experimental study since 
attempts to provide treatment to experimental group and maintain control 
over all factors that may affect the result of an experiment. Ary (2007:317) 
says that experimental research attempts to investigate the influence of one 
or more variable. Experimental research gives some characteristics as 
follows: 
1. Manipulation or treatment of an independent variable 
2. Other extraneous variables are controlled   
3. Effect is observes of the manipulation of the independent variable on 
the dependent variable 
 In this research, the researcher used true-experimental research 
because it enables a researcher to identify causal relationships because it 
allows the researcher to observe, under controlled conditions, the effects of 
systematically changing one or more variables (Johnson and Christensen, 
2000: 23). In experimental research, there are two kinds of variable. 
Dependent variable and independent variable, the dependent variable is the 
teaching of Cue Card and Picture Series. Using media were the factors of 
this research which were manipulated and measured to know the influence 
and the relationship to the phenomenon being investigated. And dependent 
 variable in this study is writing skill of the students of the eighth grade at 
MTsN 2 Boyolali. This variable is the factor which is observed and 
measured to determine the effect of the independent variables. Nunan 
(1992: 41) says that it has pre-test and post-test; it has experimental and 
control groups; it has random assignment of subjects. The experimental 
and control groups were given pre-test on writing of recount text. The 
method of the research as follows: 
 
 
 
Where: 
E : Experimental Class 
C : Control Class  
O1 : Pre-test for experimental group 
O2 : Post-test for experimental group 
O3 : Pre-test for control group 
O4 : Post-test for control group 
XCc: Treatment of Cue Card 
XPs : Treatment of Picture Series 
  In teaching writing, the researcher should use genre-based 
approach. The researcher makes same steps but different media in the 
experimental group and the control group. This is the comparison of 
implementation treatment on experimental and control group. 
E O1 XCc O2 
C  O3 XPs O4 
 Table 3.1 Treatment Design 
Activity Experimental Group Control Group 
Pre- teaching The students are 
stimulated to recall 
their experience ( 
recount text)  about 
related topic by 
discussing the 
headline of the Cue 
Card. 
The students are 
stimulated to recall their 
experience ( recount text)  
about related topic by 
discussing the headline of 
the Picture Series. 
While- teaching The students are given 
the Cue Card as media 
in teaching writing 
and they are given the 
explanation about it. 
The students are asked 
to work in group to do 
some exercises which 
are based on the Cue 
Card given. 
The students are given the 
Picture Series as media in 
teaching writing and they 
are given the explanation 
about it. The students are 
asked to work in group to 
do some exercises which 
are based on the Picture 
Series given. 
Post-teaching The students are asked 
to work individually 
to write recount texts 
The students are asked to 
work individually to write 
recount texts based on the 
 based on the Cue 
Card. 
Picture Series. 
 
B. The Setting of the Research 
1. Place of the Research 
  The setting of this research at MTsN 2 Boyolali in 
academic year 2017/2018. This school is located at Tinawas, Nogosari, 
Boyolali. There are 21 classes in this school. From first grade up to the 
third grade consist of seven classes. Every class is named from A  to 
G. 
2. Time of the Research 
  The research was conducted in the even semester of the 
2017/2018 academic year.  
C. Subject of the Study 
1. Population 
   According to Johnson and Christensen (2000: 158) 
population is the set of all elements. It is the large group to which a 
researcher wants to generalize his or her sample result. The population 
of this research is the eighth grade students of  MTsN 2 Boyolali in the 
academic year of 2017/ 2018. The total populations consist of seven 
classes. They are VIIIA, VIII B, VIII C, VIIID, VIIIE, VIIIF, VIIIG. 
2. Sample 
    Johnson and Christensen to (2000: 158) says that sample is 
a set of elements taken from a larger population according to certain 
rules. Sample must represent the population, as it is part of population 
from which generalization is taken.  For the sample of this research, 
the researcher will use cluster random sampling. The result of the 
random class are VIII D & VIII G of the eighth grade students of 
MTsN 2 Boyolali. The total member of students is 69. It consist of two 
class, they are VIII D class consisting of 34 students as the control 
group using Picture Series and VIII G class consisting of 35 students 
as the experimental group using Cue Card. 
3. Sampling Technique 
  Mason and Bramble (1997: 113) says that sampling is the 
act of drawing a sample from population. In this research, the writer 
will use Cluster Random Sampling for getting sample from population. 
Cluster random sampling refers to the selection of groups, or clusters, 
of subjects rather than individuals (Fraenkel and Wallen, 2000: 109). 
Cluster random sampling is more effective with large number of 
clusters. In cluster random sampling, the total population is divided 
into these groups and sample of the group is selected. It is very 
important to choose samples with the same level or achievement to get 
valid data. The researcher selected randomly 2 clusters ( 2 classes ) 
from the larger set of all clusters in the population as the sample in this 
research. 
 D. Techniques of Collecting Data 
  In the research, the data collecting techniques are crucial 
since they are closely related to the way on how the researcher collects the 
data and what kinds of data will be gathered. 
1. The instrument of collecting data 
  The techniques of collecting data used writing test. 
Arikunto (2006:223) says the test can be in the form of the teacher-
made test and standardized test. Before the writing test is administered, 
the researcher needs to try out them in order to get information dealing 
with the characteristics of the test. The researcher was collect the data 
by giving two tests to the students, pre-test and post-test. The test to 
know the students‟ writing after being treatment and whether they have 
better achievement or not. The researcher was administer a test to the 
students in the form of free writing by given certain topic. The 
students‟ writing was evaluated using the scoring rubric writing. The 
students‟ writing score is separated based on several aspects such as 
content, organization, vocabulary, language use, and mechanics. 
   Heaton (1998:146) for clearer explanation, the 
following are the criteria for scoring writing which are used in thus 
study: 
a. Content   : the agreement with the title chosen 
b. Organization   : paragraph unity, coherence, and  
          cohesion 
 c. Vocabulary   : the precision of using vocabulary 
d. Language use or Grammar : tense and pattern 
e. Mechanics    : spelling and punctuation 
The maximum score for each element are as follows: 
Table 3.2 Score Elements of Writing 
2. Validity of Test 
   Grondlund in Djiwandono ( 2011:164) states that 
validity is the extent to which inferences made from assessment result 
are appropriate, meaningful, and useful in terms of the purpose of the 
assessment. In this research, the researcher assumed the role of expert 
to test the validity. Here, content validity is applied. There is no 
formula in which it can be computed and there is no way to express it 
quantitatively.  
   According to Cresswell (2008:162) validity is all 
items that will be analyzed are relevant or representative sample of 
items and materials itself. Content validity applied in classroom 
No  Categories  Score  
1 Content  30 
2 Organization 20 
3 Vocabulary 20 
4 Grammar 25 
5 Mechanics  5 
 Total  100 
 assessment is purposed to test writing ability student‟s. In other word, 
the content validity can be applied in writing class. In the research, the 
researcher asked the students to make sentences with the pair. The 
material is based on the syllabus and other books which relevant to the 
material were given by the researcher, such as holiday at  “My Trip to 
Jakarta” and “My Holiday in Bromo”.  
3. Reliability of Test 
   Djiwandono ( 2011:170) states that reliability refers 
to the extent to which the result of assessment are consistent or stable. 
It is used to get the accurately and consistently among a group of test 
takers in a series of time. To make the result of the test as reliable as 
possible, the researcher used rater reliability. Djiwandono ( 2011:185) 
explains that rater reliability usually used to measure the writing ability 
that produce continuous written or oral discourse. There are two kinds 
of rater reliability: intra-rater reliability and inter-rater reliability. 
   In this research, the researcher became the first rater 
and the teacher Mrs. Atik, S.Pd as the English teacher of MTsN 2 
Boyolali became the second rater. The final student‟s writing score 
were determined by the average score between the researcher and the 
English teacher.  
E. Techniques of Data Analysis 
1. Descriptive Statistics 
   In the research, the researcher used descriptive and 
inferential statistics. Descriptive statistics is used to calculate the mean, 
median, mode, and standard deviations of the score of writing test. To 
know the normality and homogeneity of the data, the writer used 
normality and homogeneity test. The descriptive analysis is used to 
analyze the students writing score from pre-test and post-test.  
 The formula of the mean, median, mode and standard deviation as 
follows: 
a. Mean 
 The mean is adding a list of score them dividing by the 
number of scores. The formula of mean score as follows: 
 ̅ = 
∑ 
 
 
Where:                                                                
 ̅  : Mean 
X : The value data 
n : The number of the value 
b. Median 
 The median is point in a distribution of measure below 
which 50 percent of the cases. The formula of median as follows: 
Me = L + i (
 
 
 
      
  
) 
Where: 
Me : the median 
n : the number of cases in the distribution 
 L : the lower limit of the interval within the median lies 
cfb  : the cumulative frequency in all intervals below the 
interval         containing the median 
fw : the frequency of cases within the interval containing the   
       median 
i : the interval size 
c. Mode  
 The value in a distribution that occurs most frequently is 
mode. The formula is as follows: 
Mo = L+i (
  
     
) 
Where: 
Mo  :  the mode  
L  : the lower limit of the interval within which the mode lies 
 i : interval ( class width ) 
fi : frequency of the interval containing mode reduced by that 
of       the  previous interval 
f2 : frequency of the interval containing mode reduced by that 
of       the following interval  
d. Standard Deviation 
  According to Fraenkel and Wallen (2000:220) 
standard deviation is the most useful index of variability. It is a 
single number that represents the spread of a distribution. The 
formula of standard deviation is a follow: 
 s=√
∑    
  
 ∑     
 
 
   
 
Where: 
s : the standard deviation 
fi : frequency of the students getting score between the class 
limit 
Xi : the midpoint of the class limit 
n : the number of cases 
2. Pre-requisite test 
a. Normality test 
  Normality test used to know whether the data have 
normal distribution or not of experimental group and control group. 
The researcher used table Liliefors to analyze the normality test. 
The formula is as follow: 
S = √√
          
    
    √
∑  
   
 
Where: 
x : Students score 
Xbar : The average of students score 
n : Sum of students 
b. Homogeneity test 
  According to Budiyono (2004:175) homogeneity 
test is used to know whether the data are homogenous or not of 
 data sample from populations having the same variance. The 
researcher will be used chi-square to test the homogeneity of 
population variants. The formula is a fillow: 
F = 
                    
                     
 
If Fvalue smaller that Ftable it means that the data are homogenous. 
3. T-Test 
  In this research used t-test formula because one group uses 
cue card and the other uses story pyramid. The t-test formula is: 
t=
     
√
        
          
 
       
(
 
  
 
 
  
)
 
where: 
t  : t-test 
    :  the average of Cue Card 
     :  the average of Picture Series 
  
 
  :  the variance of Cue Card group 
  
   :  the variance of Picture Series group 
n1  :  the number of Cue Card group 
n2  : the number of Picture Series group 
F. Hypothesis Testing 
 Statistically, hypothesis can be said as: 
  The difference between students taught using Cue Card and those 
taught using Picture Series: 
 H 0 : µA  = µB →  there is no significant difference in writing skill 
between the students taught using the Cue Card and 
those taught using Picture Series. 
 
H 0 : µA  > µB   →     there is any significant difference in writing skill 
between the students taught using the Cue Card and 
those taught using Picture Series  
H0 is rejected if t0 > tt 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
A. Research Findings  
  The purpose of this research is to identify a comparative 
study between Cue Card and Picture Series to teach writing. This 
research was conducted at MTsN 2 Boyolali from 2 April until 9 May 
2018 in the academic year 2017/2018. The researcher took two 
classes as the sample. Those classes were class VIII D as the 
experimental group II and class VIII G as the experimental group I. The 
experimental group I was taught writing by Cue Card while the 
experimental group II was taught writing by Picture Series.  
  After conducting the experiment, the researcher obtained 
the desire data. The data which are analyzed in this research are pre-
test and post-test of two groups, experimental group I and 
experimental group II. Pretest is test is given to measure the 
students` writing before giving the treatment. In this research, 
pretest is only to know whether both of classes have same ability and 
homogenous or not. Whereas, post-test is given after the treatment. 
In this research, the pre-test and post-test score both of the 
experimental group I and experimental group II are compared by 
using t-test formula. Then, the researcher uses statistic formula with 
 significance 5% and 1%. The test was arranged in a blank paper for 
pre-test and post-test. Table 4.1 below: 
 Table 4.1 The Result of Experimental Group I 
No. Students Pre-test Post-test Gained Score 
1 A 64 76 12 
2 B 40 60 20 
3 C 58 68 10 
4 D 44 60 16 
5 E 60 83 23 
6 F 76 90 14 
7 G 64 83 19 
8 H 58 74 16 
9 I 69 76 7 
10 J 60 83 23 
11 K 60 79 19 
12 L 58 89 31 
13 M 56 89 33 
14 N 60 76 14 
15 O 58 76 18 
16 P 69 89 20 
17 Q 58 83 25 
18 R 66 83 17 
19 S 62 87 25 
20 T 40 74 34 
21 U 58 76 18 
 22 V 70 90 20 
23 W 58 83 25 
24 X 72 90 18 
25 Y 72 87 15 
26 Z 72 89 17 
27 Aa 70 89 19 
28 Ab 69 89 20 
29 Ac 76 90 14 
30 Ad 58 74 16 
31 Ae 62 89 27 
32 Af 76 89 13 
  1993 2613  
  62.28 81.66  
  
  As mentioned in Table 4.1, it can be clarified that 
the mean score of pre-test in experimental class was 62.28, while 
the mean score of post-test was 81.66. The total gained score in 
this class was 620. It can be concluded that there was significant 
difference in the pre-test and post-test in experimental class. 
Table 4.2 The Result of Experimental group II 
No. Students Pre-test Post-test Gained Score 
1 A 70 70 0 
2 B 62 84 22 
3 C 42 68 26 
 4 D 50 88 38 
5 E 62 72 10 
6 F 66 70 4 
7 G 46 68 22 
8 H 66 84 18 
9 I 42 88 46 
10 J 62 70 8 
11 K 58 76 18 
12 L 70 84 14 
13 M 46 70 24 
14 N 66 72 6 
15 O 62 84 22 
16 P 54 84 30 
17 Q 58 80 22 
18 R 58 64 6 
19 S 72 89 17 
20 T 58 84 26 
21 U 50 60 10 
22 V 56 70 14 
23 W 58 89 31 
24 X 64 88 24 
25 Y 46 88 42 
26 Z 64 89 25 
27 Aa 52 89 37 
28 Ab 70 84 14 
29 Ac 62 89 27 
 30 Ad 58 84 26 
31 Ae 70 89 19 
32 Af 42 84 42 
     
  1862 2552  
  58.19 79.75  
 
  As mentioned in Table 4.2, it can be clarified that 
the mean score of pre-test in control class was 58.19, while the 
mean score of post-test was 79.75. The total gained score in this 
class was 690. It can be concluded that there was significant 
difference in the pre-test and post-test in control class. 
  From the table presented above, the researcher 
concludes that the experimental class got the higher score than 
the control class. As mentioned before, in analyzing the data from 
the result of pre-test and post-test, the researcher used statistics 
calculation of the t-test formula with the degree of significant 5% 
and 1%. 
1. Determining Mean of Variable X, with formula: 
    
∑ 
  
  
      
  
       
2. Determining Mean of Variable Y, with formula: 
    
∑ 
  
  
      
  
        
 3. Determining of Standard of Deviation X, with formula: 
     
∑  
 
  
     
  
        
4. Determining of Standard of Deviation Y, with formula: 
    
∑ 
  
  
     
  
       
 
 
 
5. Determining Standard of Deviation Mean of Variable X, with 
formula: 
     √
∑  
 
  √
      
  
        
6. Determining Standard of Deviation Mean of Variable Y, with 
formula: 
     √
∑  
 
  √
       
  
       
7. Determining Standard Error Mean of difference Mean of 
Variable X and Mean of Variable Y, with formula: 
             
   
√   
  
     
√  
 
     
   
        
8. Determining Standard Error Mean of Difference Mean of 
Variable X and Mean of Variable Y, with formula: 
                √              √     
         
       √         = √             
9. Determining to with formula: 
           
      
       
  
           
       
       
10. Determining t – table in significant level 5% and 1% with df 
      df= ( N1+N2 ) – 2 = ( 32+ 32 ) – 2 = 64-2 = 62 
 
11. Statistic Hypothesis 
  To prove the hypothesis, the data obtained from 
the experiment class and the control class was calculated by 
using the t – test formula with the assumption as follow:  
to > tt:   The alternative hypothesis (Ha) is accepted and the 
null hypothesis (Ho) is rejected.  
to < tt:   The alternative hypothesis (Ha) is rejected and the 
null hypothesis (Ho) is accepted 
  From the result of statistic calculation, it is 
obtained that the value of to is 7, 64 and the degrees of freedom 
(df) is 38 obtained from (N1+N2 – 2) = (32 + 32 – 2) = 62. In 
the table significance, it can be seen that on the df 62 and on 
the degree of significance of 5% and 1% the values of the 
degree of significance are and 2.71. By comparing the values of 
to = 7.134 and tt = 1.670 and 1.999. Therefore, the hypothesis 
 showed that to is bigger than tt namely 1.670 < 7,134 > 1.999, 
then, the alternative hypothesis (Ha) is accepted and the null 
hypothesis (Ho) is rejected. 
B. Prerequisite Tests 
Before the treatment was given, it needs to check whether the 
two classes are similar or not. As the requirement of the t-test, both of 
the data of pre-test and post-test are needed to be tested for similarity, 
normality and homogeneity. The normality test used in this research is 
Liliefors test at the level of significance of 0.05 (α = 0.05), while the 
homogeneity test used is Bartlet at the level of significance of 0.05 (α 
= 0.05).   
1. Pre- test scores 
a. The result of the normality test 
 The result of computation of normality pre-test 
can be seen in appendix. To make it clearer, the summary 
is presented in Table 4.3 
Table 4.3: The Result of Normality Test for Experimental 
and Experimental group IIs Pre-Test.   
No Group Number  
of 
sample 
Df L value Conclu 
sion LO Lt 
1. Experi- 
mental  
25 32 0.021 0.167 Nor- 
mal 
 group 
2 Experi
mental 
group II 
25 32 0.010 0.486 Nor- 
Mal 
 From the table above, it can be concluded that the 
data of both experimental and experimental group II are in 
normal distribution. In the data of experimental group I, it can 
be seen that Lo is 0.021. It is then consulted to the L table for 
n=31 at the level of significant of 0.05 (α = 0.05) = 0.167. 
Because the value of Lo is lower than L table (Lo < Lt), it can 
be concluded that the data of the experimental group I are in 
normal distribution.   
 Meanwhile, the data of the experimental group II 
shows that Lo is 0.010. It is consulted to the L table for n=25, 
and α = 0.05= 0.167. Because the value of Lo is lower than L 
table (Lo<Lt), it can be concluded that the data of the 
experimental group II are in normal distribution. 
a. The result of the homogeneity  
 The result of computation of homogeneity test 
can be seen in appendix. In order to make clear, the 
summary is presented on the formula: 
F = 
              
               
 
 Where: 
F = 
         
          
 
F = 
     
     
 
F = 1.03 
 In this calculation, the value of Fobtaind is 1.24 then 
this value was compared with Ftable with df1 (2 – 1 = 1) and 
df2 (32 – 2 = 30) the level of significance is 5% (α = 0.05) 
the value of Ftable was 3.33. Because the value of Fobtained is 
smaller than Ftable (1.03 ≤ 3.33) it means the data is 
homogeneous. 
1. Post-test scores  
a. The result of the normality test 
 The result of computation of normality post-test 
can be seen in appendix. To make it clearer, the 
summary is presented in Table 4.4. 
Table 4.4: The Result of Normality Test for 
Experimental and Experimental group IIs Post-Test.   
No Group Number  
of 
sample 
Df L value Conclu 
sion LO Lt 
1. Experi- 
mental  
25 32 0.077 0.209 Nor- 
mal 
 group 
2 Experi
mental 
group II 
25 32 0.001 0.115 Nor- 
Mal 
 From the table above, it can be concluded that the 
data of both experimental and experimental group II are in 
normal distribution. In the data of experimental group I, it can 
be seen that Lo is 0.771. It is then consulted to the L table for 
n=25 at the level of significant of 0.05 (α = 0.05) = 0.209. 
Because the value of Lo is lower than L table (Lo < Lt), it can 
be concluded that the data of the experimental group I are in 
normal distribution.   
Meanwhile, the data of the experimental group II shows 
that Lo is 0.001. It is consulted to the L table for n=25, and α = 
0.05= 0.115. Because the value of Lo is lower than L table 
(Lo<Lt), it can be concluded that the data of the experimental 
group II are in normal distribution. 
a. The result of the homogeneity  
 The result of computation of homogeneity test 
can be seen in appendix. In order to make clear, the 
summary is presented on the formula: 
F = 
              
               
 
Where: 
 F = 
         
          
 
F = 
     
     
 
F = 0.95 
 In this calculation, the value of Fobtaind is 1.24 then 
this value was compared with Ftable with df1 (2 – 1 = 1) and 
df2 (32 – 2 = 30) the level of significance is 5% (α = 0.05) 
the value of Ftable was 3.33. Because the value of Fobtained is 
smaller than Ftable (1.03 ≤ 3.33) it means the data is 
homogeneous. 
In this calculation, the value of Fobtaind is 1.39 then this 
value was compared with Ftable with df1 (2 – 1 = 1) and df2 
(32 – 2 = 30) the level of significance is 5% (α = 0.05) the 
value of Ftable was 3.33. Because the value of Fobtained is 
smaller than Ftable (0.95 ≤ 3.33) it means the data is 
homogeneous. 
C. Discussion  
 The research design of this research is experimental 
research. There were two classes as the subject of this research. They 
are experimental and control class. In this research, the researcher took 
VII E and VIII G as the subject research. VIII G as the experimental 
group I using Cue Card and VII E as the experimental group II using 
 Picture Series. There were three steps when did this research.  
 They were gave pre-test, treatment and post-test. In the 
first meeting, the researcher gave pre-test. The next meeting, the 
researcher gave treatment to both of classes, experimental and control 
class. Each class is given treatment for four times. Before giving the 
treatment, the researcher explained the material. The researcher 
reviewed the material using Cue Card and Picture Series before giving 
treatment. It is to make the students had deep understanding about the 
material. Then after treatment, in the last meeting, the researcher gave 
post-test. 
 The data of this research obtained from pre-test and post-
test. Pre-test is test is given to measure the students` writing before 
giving the treatment and post-test is test is given after the treatment. In 
this research, posttest result compared to know whether there is 
significant difference between score of experimental group I which is 
taught using Cue Card and experimental group II which is taught using 
Picture Series. 
 The discussion of the data description contains the 
important point from the computation of the data analysis to the 
hypothesis. The data were obtained from the pre-test scores and post-
test scores in experimental group I and experimental group II. The data 
of pre-test scores in both classes are to know the students‟ writing test 
before the treatment. The data of pre-test score in experimental group I 
 show that the score is 40 up to 76. It means that the lowest score is 40 
and the higher score is 76. The mean of experimental group I is 62.28. 
The data of post-test score in experimental group I show that the score 
is 60 up to 90. It means that the lowest score is 60 and the higher score 
is 90. The mean of experimental group I is 81.66. 
 The data of pre-test score in experimental group II show 
that the score is 42 up to 72. It means that the lowest score is 42 and 
the higher score is 72. The mean of experimental group II is 58.19. 
The data of post-test score in experimental group II show that the score 
is 42 up to 72. It means that the lowest score is 42 and the higher score 
is 72. The mean of experimental group II is 79.75. 
 From the result of statistic calculation, it is obtained that 
the value of to is 7, 64 and the degrees of freedom (df) is 38 obtained 
from (N1+N2 – 2) = (32 + 32 – 2) = 62. In the table significance, it 
can be seen that on the df 62 and on the degree of significance of 
5% and 1% the values of the degree of significance are and 2.71. 
By comparing the values of to = 7.134 and tt = 1.670 and 1.999. 
Therefore, the hypothesis showed that to is higher than tt namely 
1.670 < 7.134 > 1.999, then the alternative hypothesis (Ha) is 
accepted and the null hypothesis (Ho) is rejected. It means that 
using Cue Card to teach writing have higher scores than teaching 
writing using Pictures Series.  
 Based on explanation, the students using Cue Card could 
 develop the ideas easier and construct the sentences better. Besides, 
the students‟ understanding about simple past tense was also increased. 
They could write a recount text using past tense. It showed that Cue 
Card in the form pictures was very useful for writing ability. This is in 
relation with Harmer (2007: 134-156)‟s theory that pictures in the 
classroom can be used for having some activities such as drills, games, 
understanding, ornamentation, prediction, and discussion.  
 By using Cue Card, the students became motivated in 
learning writing. They seemed so happy and interested in the pictures. 
They also became active in the class by asking questions. They looked 
very enthusiastic in doing the tasks. Most of them did not forget to 
bring and check their dictionary. It proved the statement of Brinton 
(2001) that media helps the teachers to motivate students. 
 In addition, by using Cue Card media, the teaching and 
learning process became interesting. The students not only just listened 
to the teacher‟s explanation, but also did the tasks in groups, pairs, or 
individually. Thus, they became actively participate in the learning 
process. 
 On the contrary in Picture Series, the students are not able 
to use oral language skill effectively. In this case, students find 
difficulties in presenting their writing in front of the class. They cannot 
present their stories fluently and communicatively. Therefore, the 
researchers need to give the chances for the students to practice dialog 
 or monolog in the stories they made before. The researcher do not big 
have enough time to guide them well step by step from the first 
pictures until the end.   
  In summary, the result of the research shows that there is 
a significant difference in writing skill between the students taught 
using Cue Card and the students taught using Picture Series and that 
teaching writing using Cue Card is more effective than teaching 
writing using Picture Series.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CHAPTER V 
CONCLUSSION, IMPLICATION, SEGGESTION 
A. Conclusion  
  Based on the result of the research, there is a significant difference 
in writing skill between the students taught using Cue Card and those 
taught using Picture Series of the 8th grade students of MTsN 2 
Boyolali in academic year 2017/2018. 
 Based on the statistical calculation, it is obtained that the value 
of to is 7, 64 and the degrees of freedom (df) is 38 obtained from 
(N1+N2 – 2) = (32 + 32 – 2) = 62. In the table significance, it can be 
seen that on the df 62 and on the degree of significance of 5% and 
1% the values of the degree of significance are and 2.71. By 
comparing the values of to = 7.134 and tt = 1.670 and 1.999. 
Therefore, the hypothesis showed that to is bigger than tt namely 
1.670 < 7,134 > 1.999, then, the alternative hypothesis (Ha) is 
accepted and the null hypothesis (Ho) is rejected.  
 It means that using Cue Card to teach writing have higher 
scores than teaching writing using Pictures Series. The effectiveness 
of using Cue Card teach writing rather than Picture Series can be seen 
from the mean score of post-test from both of the groups where the 
mean score of students taught using Cue Card is 81. 66 which is higher 
 than the mean score of the students taught using Picture Series, which is 
79.75. 
B. Suggestion 
  Related to the result of the study that there is a significant 
difference in the writing skill between the students taught using Cue 
Card and those taught using Picture Series and that the students taught 
using Cue Card have better writing skill, the writer would like to give 
suggestion as follows: 
1. To the English Teacher  
 Since the result of this research shows that Cue Card  
better than Picture Series for teaching writing, it is recommended 
for teacher to use Cue Card as the media to teach writing. In the 
teaching and learning process, teacher should be able to make the 
students interested with the lesson. One way to make them 
interested and motivated is using media. Cue card is very beneficial 
to be used as media. It consists of pictures and clues which are 
considered effective to be implemented in teaching and learning 
process of writing to improve the students‟ ability. 
2. To the Students 
  The students should be active during the teaching learning 
process. Each of the students must have a responsibility of their 
own writing skill. The students should improve their writing skill in 
 small group with different topic through Cue card. The students 
should be more active to share the ideas in the group discussion. 
3. To Other Researchers  
 The researcher is aware that her research is not the end of 
the problem being studied. The result of the study merely confirms 
the hypothesis; it does not prove that something is absolutely true 
all the time. For further research, the researcher hopes that other 
researchers will make such an improvement by trying to use this 
topic of research with different subjects of research. Moreover, 
along with the advanced technology, the researcher hopes there will 
be many media which are found which must be better than the 
current media. 
C. Implication  
 The result of the research shows that Cue Card gives better result in 
writing skill than Picture Series. It means that Cue Card is effective to 
be implemented as the media in teaching writing. The selection of Cue 
Card is reasonable because by using Cue Card the students can be 
active in thinking, sharing, developing, organizing, and correcting their 
ideas in the group discussion before writing. The students have big 
opportunities to be active and work cooperatively. The students learn to 
share and negotiate commit to user with their group to compose a text. 
They are given opportunity to apply what to know about language and 
 build on their prior knowledge. It encourages the students to be active in 
pre-writing activity, during writing activity, and post- writing activity. 
By sharing pen, they take turns writing the text together. It makes the 
students have interaction with their friends and the teacher. 
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